Hugh Joicey C of E First School, Ford

READING POLICY 2015

Aims and objectives

Our aspiration is for each of our children to enter the next stage of their education as articulate and literate individuals with a strong love of reading. 

We aim to ensure that all children have the chance to follow an enriching curriculum by getting them reading early: moving as quickly as possible from learning to read to reading to learn.

Competence in reading is the key to independent learning and has a direct effect on progress in all other areas of the curriculum. We want our children to be ‘readers’, not just children who can read. 

We will ensure that all children have equal access to the curriculum, regardless of gender, race, religion or ability. Children with specific reading, speech and language or hearing difficulties will be identified and supported through support programmes in school and external help will be sought where necessary.

 

Approaches to teaching and learning

The teaching of reading is carefully planned to meet the needs of all of our children based on careful teacher assessment and baseline information. We recognise the importance of taking a consistent whole school approach to the teaching of reading to close any gaps and to target the highest possible number of children to attain:

· End of EY Secure 40-60 months Early Learning Goal

· End of Y1 1a

· End of KS1 2b+

· End of Lower KS2 – L3b+  (or equivalents)

At Hugh Joicey C of E First School, Ford , every attempt is made to ensure that our children have opportunities to read wherever possible, both within Reading lessons and across the curriculum.

Throughout the school, all children are encouraged to choose books that they would like to read and are given the skills needed to choose books which are appropriate.

Opportunities for extending reading at Ford are: - 

· Individual Reading (1:1 reading with a teacher/TA/volunteer in school)  

· Shared Reading  

· Guided Reading 

· Reading across the creative curriculum 

· Independent reading 

· Home reading

Children should also listen to stories read aloud on a regular basis.

Appropriate Level Texts

At Ford, we understand the importance of children enjoying the reading process and how this can be impeded if the children are faced with texts which are inaccessible. Therefore, staff ensure that the texts that the children are reading are sufficiently accessible. In addition, it is important to check that the children understand the text – reading is a message getting activity not simply a decoding activity. 
Reading books and guided reading books up to NC level 3c are levelled in numbered reading boxes. Within each book box there is a range of books from different reading schemes. Once children are finding ‘lime’ books easy with good understanding, they become a ‘free reader’, choosing books from their class library. It is vital that teachers monitor ‘free readers’ to ensure that the books they are choosing are suitably challenging and age appropriate.

 
The Teaching of Reading

 Whole Class Teaching

At Ford School, every child experiences high quality reading teaching through phonics/spelling teaching, individual 1-1 reading, guided reading sessions, inference training and whole class shared reading. The 4 skills of PREDICTION, CLARIFICATION, SUMMARISING AND QUESTIONING are taught explicitly in guided reading and referred to in other reading activities.

Phonics and spelling

At Ford, children from Reception to Year 2 have whole class daily synthetic phonics teaching.  We use aspects of Letters and Sounds, LCP, Jolly Phonics and Read Write Inc.

LA children have extra phonics in intervention groups into KS2 if necessary.

Assessment

Regular, ongoing and accurate assessment is essential to inform planning and ensure that all children make progress.

Teachers and TAs use reading record sheets for each child in the class. The record sheets have appropriate objectives taken from EY Profile, Assessing Pupils Progress (APP) or Progress Checker (Assessing Without Levels) Teachers use these to accurately determine the level of the children in their class.

An information prompt sheet is provided in each Reading Folder to support volunteers and TAs to provide constructive comments in Reading Records.

We have assessment week 3 x per year to inform data tracking.

Leadership and Monitoring

Monitoring of the teaching and learning of reading takes place through various means: 

1. Observations of guided reading and phonics teaching. 

2. Monitoring of planning and record keeping. 

3. One to one reading where the Literacy Coordinator listens to a child read to establish the accuracy of the reading level awarded and the suitability of the reading material. The child is also asked questions about their reading at this stage.

 4. Learning walks to establish whether reading has been given a high profile within each classroom (displays, home reading records, school libraries).

Evidence gathered is used to form an action plan for reading, including training requirements, support needs and resourcing.

Parental Involvement

We know that the best readers will also be reading within the home environment. Parents are encouraged to listen to their children read at home and able readers are expected to read independently at home. Children take a reading book home every day.

Parents are asked to comment/sign their children’s reading record book every time their child reads at home. Teachers and TAs write comments when they hear children read individually or in guided reading and include guidance for parents about how to best support their children in reading, for instance, examples of questions that they can ask, strategies that are being practised and how to praise specific elements such as intonation and fluency. 

In Key Stage 2, pupils take more responsibility for logging when they have read and write a comment about what they have read.

Readers of the week are valued and rewarded in Achievement Assembly with a sticker and their name put on the Readers display.

We provide a list of suggestions, hints and comments to new starters’ parents to encourage home reading sessions to be short, successful and fun for both adult and child. There is also a link on the school website to www.readathome.co.uk
In KS1 there is a reading challenge that anyone who has their book signed 3x in a week puts a marble in the jar.

In KS2 the reading challenge is rewarded with a prize when they read 18 books, stamping their record each time.

Classroom organisation and procedures

Individual / Independent reading

In Early Years Children will read with an adult 3x weekly

In KS1 children will read 2x weekly 1-1 and 1x Guided session

In KS2 children on reading scheme will read 2x weekly with an adult, 1x weekly if a free reader and all will do Guided reading 1x fortnightly.

Children should bring their book-bag, reading book and reading record book to school every day. 
Children who persistently forget to bring their reading books to school should have a reading book which is kept at school, as well as sending a book home.

Parents are encouraged to read with their children every day and to write in their reading record books; therefore it is important that these are checked regularly (daily if possible, especially in KS1) so that teachers can respond – a signature and a comment shows parents that we really value their contribution. Communication needs to be two-way. Teacher/TA should write a comment at least weekly.

Older children in KS2 can take more responsibility for recording their own comments when they read at home. Parents can sign to say that their child has read.

If our children do not read regularly with an adult at home it is important that they have opportunities for 1:1 reading to an adult (including their teacher) in school. Teachers should have a system / tick sheet for recording when children have 1:1 reading.

Guided Reading

Each group should have a guided reading lesson with their teacher every week (KS1) or fortnight (KS2). Teachers record observations about each child’s reading on their individual/group reading record sheet.

Class libraries

All classrooms should have an attractive, comfortable and inviting book area. There should be a range of books, fiction and non-fiction, in a variety of genres and styles.

Story time

There is a story time every day in all classes, so that children can hear how a good reader sounds. The teacher models the 4 skills: to predict, clarify, summarise and question. It is a time for children to enjoy books, while providing language rich experience and opportunities to develop vocabulary and comprehension skills. 

READING POLICIES APPENDICES:

Appendix 1

The strategies taught to be a successful reader 

Concepts about print - Open front cover - Turn pages appropriately - Understand that left page comes before right - Understand that we read print from left to right - Match spoken word to printed word (one-to-one correspondence)

Decoding and blending & knowledge of the alphabetic code - Sound talk words - Identify known graphemes - Break words into chunks

Self-monitoring and self-correction - Stop if it doesn’t make sense / sound right / look right - The adult should not intervene too quickly when an error is made, but allow time for the child to self monitor.

Rereading - Reread a phrase or sentence to check, confirm, problem solve or self correct. - Have a ‘run up’ to a tricky word, get mouth ready and think about what would make sense.

Phrasing and fluency When children are first learning to read, they need to have control over one to one matching and pointing to the words is useful. However, this can slow reading down and children begin to think that ‘reading’ means ’word reading’. As soon as one to one matching is secure, children should be encouraged to speed up and stop pointing. We should not accept slow, staccato, word-by-word reading. When this becomes a habit, it is very hard to break. An expectation of making the reading ‘sound good’ is fundamental. If reading is fluent and phrased, comprehension is easier, which allows meaning and structure to be used for problem solving.

Retrieval Locating information in text to answer a question.

Inference and deduction Children should be encouraged to ask their own questions about their reading. Taught using inference training texts and activities.

Authorial awareness (point of view, linguistic choices, structural choices, context of text)

English programmes of study extracts National Curriculum  September 2013

Year 1 Reading – word reading

Pupils should be taught to: 

· apply phonic knowledge and skills as the route to decode words 

· respond speedily with the correct sound to graphemes (letters or groups of letters) for all 40+ phonemes, including, where applicable, alternative sounds for graphemes 

· read accurately by blending sounds in unfamiliar words containing GPCs  (grapheme phoneme correspondence) that have been taught 

· read common exception words, noting unusual correspondences between spelling and sound and where these occur in the word 

· read words containing taught GPCs and –s, –es, –ing, –ed, –er and –est endings 

· read other words of more than one syllable that contain taught GPCs 

· read words with contractions [for example, I’m, I’ll, we’ll], and understand that the apostrophe represents the omitted letter(s) 

· read aloud accurately books that are consistent with their developing phonic knowledge and that do not require them to use other strategies to work out words 

· re-read these books to build up their fluency and confidence in word reading. 

Year 1 – Comprehension

Pupils should be taught to: 

· develop pleasure in reading, motivation to read, vocabulary and understanding by: 

· listening to and discussing a wide range of poems, stories and non-fiction at a level beyond that at which they can read independently 

· being encouraged to link what they read or hear read to their own experiences 

· becoming very familiar with key stories, fairy stories and traditional tales, retelling them and considering their particular characteristics 

· recognising and joining in with predictable phrases 

· learning to appreciate rhymes and poems, and to recite some by heart 

· discussing word meanings, linking new meanings to those already known 

· understand both the books they can already read accurately and fluently and those they listen to by: 

· drawing on what they already know or on background information and vocabulary provided by the teacher 

· checking that the text makes sense to them as they read and correcting inaccurate reading 

· discussing the significance of the title and events 

· making inferences on the basis of what is being said and done 

· predicting what might happen on the basis of what has been read so far 

· participate in discussion about what is read to them, taking turns and listening to what others say 

· explain clearly their understanding of what is read to them. 

Year 2 – Reading – word reading

Pupils should be taught to: 

· continue to apply phonic knowledge and skills as the route to decode words until automatic decoding has become embedded and reading is fluent 

· read accurately by blending the sounds in words that contain the graphemes taught so far, especially recognising alternative sounds for graphemes 

· read accurately words of two or more syllables that contain the same graphemes as above 

· read words containing common suffixes 

· read further common exception words, noting unusual correspondences between spelling and sound and where these occur in the word 

· read most words quickly and accurately, without overt sounding and blending, when they have been frequently encountered 

· read aloud books closely matched to their improving phonic knowledge, sounding out unfamiliar words accurately, automatically and without undue hesitation 

· re-read these books to build up their fluency and confidence in word reading. 

Year 2 – Reading – Comprehension

Pupils should be taught to: 

· develop pleasure in reading, motivation to read, vocabulary and understanding by: 

· listening to, discussing and expressing views about a wide range of contemporary and classic poetry, stories and non-fiction at a level beyond that at which they can read independently 

· discussing the sequence of events in books and how items of information are related 

· becoming increasingly familiar with and retelling a wider range of stories, fairy stories and traditional tales 

· being introduced to non-fiction books that are structured in different ways 

· recognising simple recurring literary language in stories and poetry 

· discussing and clarifying the meanings of words, linking new meanings to known vocabulary 

· discussing their favourite words and phrases 

· continuing to build up a repertoire of poems learnt by heart, appreciating these and reciting some, with appropriate intonation to make the meaning clear 

· understand both the books that they can already read accurately and fluently and those that they listen to by: 

· drawing on what they already know or on background information and vocabulary provided by the teacher 

· checking that the text makes sense to them as they read and correcting inaccurate reading 

· making inferences on the basis of what is being said and done 

· answering and asking questions 

· predicting what might happen on the basis of what has been read so far 

· participate in discussion about books, poems and other works that are read to them and those that they can read for themselves, taking turns and listening to what others say 

· explain and discuss their understanding of books, poems and other material, both those that they listen to and those that they read for themselves. 

Years 3 and 4 – Reading – word reading

Pupils should be taught to: 

· apply their growing knowledge of root words, prefixes and suffixes (etymology and morphology) as listed in English Appendix 1, both to read aloud and to understand the meaning of new words they meet 

· read further exception words, noting the unusual correspondences between spelling and sound, and where these occur in the word. 

Years 3 and 4 – Reading - comprehension

Pupils should be taught to: 

· develop positive attitudes to reading and understanding of what they read by: 

· listening to and discussing a wide range of fiction, poetry, plays, non-fiction and reference books or textbooks 

· reading books that are structured in different ways and reading for a range of purposes 

· using dictionaries to check the meaning of words that they have read 

· increasing their familiarity with a wide range of books, including fairy stories, myths and legends, and retelling some of these orally 

· identifying themes and conventions in a wide range of books 

· preparing poems and play scripts to read aloud and to perform, showing understanding through intonation, tone, volume and action 

· discussing words and phrases that capture the reader’s interest and imagination 

· recognising some different forms of poetry [for example, free verse, narrative poetry] 

· understand what they read, in books they can read independently, by: 

· checking that the text makes sense to them, discussing their understanding and explaining the meaning of words in context 

· asking questions to improve their understanding of a text 

· drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence 

· predicting what might happen from details stated and implied 

· identifying main ideas drawn from more than one paragraph and summarising these 

· identifying how language, structure, and presentation contribute to meaning 

· retrieve and record information from non-fiction 

· participate in discussion about both books that are read to them and those they can read for themselves, taking turns and listening to what others say. 
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